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This paper proposes primarily a position that national integration, and 
thence a sense of belonging to the nation among school adolescent 
students, can be foundationally and firmly built and established, for the 
stability of the Malaysian polity and future well-being of its citizens. The 
study undertaken by the research student attempts to look at language 
education, when accorded a centrality and focus in the nation‖s education 
curriculum, can facilitate, engender and nurture the construction of 
nationhood values in school students. Undergirding the objectives of this 
above study is the National Education Philosophy which propounds and 
emphasizes the development of the integrated and balanced Malaysian 
citizen, possessing positive, universal and high moral standards and values, 
and capable of contributing to the harmony of the nation (Education Act 
1996).The principles promulgated by education psychologists Jean Piaget 
(1952) and Lev Vygotsky (1962), seen together with Barrett‖s (Clymer,1968) 
and Bloom‖s (Pohl, 2000) education taxonomies on the different levels of 
mental-intellectual performance, provide a composite framework for 
studying the textual language items. The document analysis conducted 
shows that the text materials are generally weighted towards greater 
information input, and only minimally directed towards higher level 
cognitive/affective skills development involving problem-solving and 
appreciation activities. The study on which this presentation is based, 
involves secondary school children of the ages of fourteen-the students in 
secondary two, and sixteen years-the students in secondary four. The two 
compulsory languages required by the national education system 
(Education Act 1961)-Bahasa Malaysia and the English Language, to be 
studied  at all levels of education, including the private, non-government 
aided education institutions,  are seen as the channels through which the 
above-mentioned values can be inculcated in our young Malaysian 
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generation, in constructive and cohesive ways. The question of national 
identity as an evolving phenomenon, possibly taking shape through the 
varied social and politically engineered programmes, and the education 
system, will be viewed as an essential discourse factor in this study and 
presentation. The Malaysian adolescent student generation undergoing the 
above language education curriculum, it is held, can be well-imbued with 
language-based [the instruments being, i) the compulsory public school 
medium of instruction cum the national language- Bahasa Malaysia, and ii) 
the official second language of the nation- English Language] nationhood 
values. The document analysis conducted by the researcher thus far, shows 
that the Ministry of Education approved Bahasa Malaysia and English 
Language texts, do provide language items on national themes, values 
education topics, and a sprinkling of materials promoting evaluation-
appreciation values. The pilot study, involving text-documentary analysis, 
looking at the extent and classroom pedagogical applications, of nationhood 
themes; the student responses with regards to the language text items and 
discussions in them on nationhood themes; and the language teachers‖ and 
senior language administrator‖s views [Guru KananMatapelajaran(GKM)], all 
go to indicate the position that the language texts (inclusive of the literature 
component sub-texts), although providing some Malaysian-based topics and 
themes (some teachers interviewed felt there is an overemphasis on the 
environment), do not ―sufficiently‖ provide materials which can be 
constructive and formative of a sense of ―Malaysian consciousness‖. 
However, it was clearly observed by teachers and the language 
administrator that language texts can be, and need be, the basis for the 
teaching and learning of nationhood values; but more importantly, the 
teacher factor-that is, the teacher‖s role in optimizing and developing all 
language materials available, to empower his/her students to imbibe 
nationhood values that nurture and enable social cohesion, warrants serious 
attention. 
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The Malaysian nation that can be said to be commonly regarded as home 
by its multi-ethnic peoples and citizens, has been independent with self-rule 
for over five decades. Although this period can be seen as long enough with 
about four generations of Malaysians to have been born and bred in this, 
their native Malaysian soil, there clearly appears to be an absence of an 
overarching Malaysian ethos-a sense of camaraderie and the practice of 
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common sharing, in contemporary Malaysian society (Maznah Mohamad, in 
Lim Teik Gee et al.eds.2009. p.113; Chandra Muzaffar, Utusan Malaysia 
19.8.2012, p.8)). 
 
The national governments since independence in 1957, and with the 
formation of the Malaysian nation in 1963, incorporating a vast array of 
different ethnic groups under one canopy of Malaysian nationhood, have 
attempted to bridge the divides among the multifaceted peoples. Vast land 
schemes under the national Federal Land Development Authority (FELDA) 
was introduced in 1970, to improve the livelihood of the rural-based Malay 
society, and to provide them a concrete stake and interests in the new 
Malaysian nation. Commercial and business programmes under the various 
five-year Malaya and Malaysia Development Plans were launched, giving 
particularly the Chinese, Indian and other communities, as well as a 
particular focus for the indigenous Malays, and other natives regarded as 
Bumiputeras ( this term came later to include the Malays as well), 
opportunities to improve their economic positions in the nation.  
 
Further efforts by the national government to concertedly bring the young 
Malaysians particularly, to come closer together and forge a Malaysian 
identity were, the common education curriculum improvements from the 
1960s, beginning earlier with the earlier 1956 Razak Report and the 1961 
Education Act; the National Service Programme for post-secondary students 
in 2003; the compulsory Ethnic Relations course for university 
undergraduates introduced in 2007; the Students‖ Integration Plan for unity 
(RIMUP-Rancangan Integrasi Murid Untuk Perpaduan) introduced in 2007 
and other similar programmes. Vast public expenses on these programmes 
are made with the hope that one day Malaysia can well become a united, 
stable and resilient nation, moving confidently forward towards a most 
challenging future.   
 
The Malaysian political-cum-governmental structure is essentially one that is 
regarded as a consociational, power-sharing arrangement for state 
governance (Lijphart ,2004). Arising from the multi-faceted social character 
of the nation, the Alliance Party in 1955, and later the Barisan Nasional (BN, 
the National Front) formed after the 1969 interethnic riots, in 1971, clearly 
drove home the ―realpolitik‖ of Malaysian socio-politics. For national stability 
and development, concerted efforts needed to be taken to institutionalize a 
―social contract‖ based on the principles of consensus and compromise. The 
Malay-indigenous basis and character of the nation dating to the Malacca 
Sultanate and the other Malay state sultanates in Malaya, was to be 
reestablished as the foundational platform for the newly independent Malaya 
in 1957. 
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It was thus intended that the diverse groups in the Malayan polity would be 
equitably represented and enjoy citizenship rights. The youth and future 
generations of all ethnic groups will become equal stakeholders in the nation 
as laid down by the 1957 Federal Constitution. Over the years, political 
developments, with constitutional changes and other related developments, 
such as, the claims of certain groups for particular socio-economic benefits 
vis-à-vis others, have set in motion a trend of competitive rather than a 
healthy, consensual political atmosphere in Malaysia. In order to moderate, 
if not remove altogether, and counter the impact of such developments on 
the young of Malaysia particularly, the latter need to be ―guided correctly‖ by 
parents and teachers particularly.  The influence and impact of these groups 
on the young can be markedly strong. Studies do show that children learn 
social cues from the behavior of  family members, the media, the 
environment and others they relate to closely, early in their lifes (Rivera, 
2007; Maya, K.D., Wendy M. T., in Maya K.D. et al 2010, p.184).  
 
Serious attention can be given in education to developing a national ethos in 
all students, to establish the values of holistic education, that education for 
national development can promote the theme that development constitutes 
both economic and social development. The notion that national 
development is tilted heavily towards a dirigiste, state-directed 
developmentalism orientation, as from its introduction in the 1970s, and thus 
can be brought to a more meaningful balance, is a much prevalent 
consideration today (Amartya Sen, 2006; Zainal Aznam, 2011; National 
Education Blueprint 2007; Loh, Khoo.eds.2002).  
 
Therefore, it is held in this study, that early, formative education on further 
healthy interethnic relations is essential to ensure that ―corrective‖ and the 
―right‖ education, so as to remove the perceptions of ―otherness‖, is 
emphasized. This need not be a ―one-off‖ effort, in terms of curriculum or 






Immediately following the Japanese surrender in 1945 in Malaya, Malay-
Chinese clashes in the interregnum period in August and September of 
1945, have sometimes been referred to as the ―reign of terror‖. There were 
wanton killings and destruction of property, leaving a marked negative 
impact on interethnic relations in the nation. The question often asked is, 
whether the Malaysian society, have learnt instructive lessons from these 
historical events.  
 
